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The best way during an ecological crisis towardsison is
innovation. That is the only way not only for Eugpput for the
Hungarian vocational education and training (VE®dt Since 2000
many European Union documents have emerged regaltdifielong
and Lifewide Learning, which have been forcing tiocel training
schools, teachers, trainers and VET teacher edanatnd training at
universities to act in new ways. Is it possibléetrn and teach the
innovation? What are the ways of innovation foratamal schools
and VET teacher education and training? Openingatiooal schools
towards adult education and preparing pre-servié€nteachers for
facilitating innovative learning both of the stafftheir future
workplace in educational (school) context and efrtladult students,
can cause a breakthrough in vocational educatiod &aining. The
essay will focus on the innovation of vocationakteer training as a
specific field in the frame of initial and continusprofessional
development. Proposals for that innovation and aesle findings

underpinning them will be discussed in this paper.
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The European context

In spite of progress in many fields in Europe, plopulation of adult non-
learners is still 50 million, more than it was l@ays ago, and the
employments rates (69% on average for those ag&dR8re lower than in
other parts of the world. The European Commissias klaborated a
strategy for smart, sustainable and inclusive dgnaagt an output from global
ecological crisis (European Commission, 2010a). oAding to the

document, there are three possible scenarios fapglwy 2020 (see Fig. 1).
Sustainable recovery is the most optimistic opti@ustainability and
inclusive education are not new in educational teology. Smart growth

means developing the economy based on knowledgeaadation.

Lifelong and life wide learning (both general anocational) could be
reactions to the economical processes on the ond, lend missions of
serving the lifelong development and socialisat@npersonality on the
other hand. The so-called ‘Copenhagen process’ #0002 in the history of
vocational education and training has been inangashances for mobility
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in the European Union, which serves lifelong arfdwide learning too.
Increasing European mobility needs the consideratd principles of
quality, transparency and acknowledgement (vabidqtof prior experiential
learning (Education and Culture DG, Cedefop 2008).

Some relevant specific aspects of another EU dooymeamely the
Education and Training 2020 (ET 2020) reinforcet tieachers’ initial and
continuous training has a crucial role in the iny@ment of the quality and
efficiency of education (European Commission, 2Q1Q0bcrease of the
attractiveness and relevance of VET became a go@elf the Hungarian
VET policy as well. Among others the European (Jigation Framework
can serve as a basis for the development of theg&tiam vocational
education and training. The implementation of tbmmon objectives of the
member states (e.g. transparency, recognition amdity] of competences
and qualifications) were outlined in the frame loé ppeer learning activities
and studies related to the topic of VET teachetsteainers with taking the
national characteristics into consideration. Thé&cames of the Hungarian
part of that cooperation — regarding teacher edutaind training - were
summarized by Falus and Kotschy (2008).

Future objectives of the European Union (among retlwcreasing the
number of participants in adult education) reinésr¢he importance of adult
education, which needs increasing numbercafmpetent adult educators
especially in vocational education and trainingtlie context of lifelong
learning. Fulfilling that objective requires highuajity education and
training of adult educators, who posses specialpetemces. What are the
opportunities for the Hungarian vocational teadaining to contribute to
those European processes and benefit for our gduntr

Figure 1Three scenarios for Europe by 2020

Scenario 1: Sustainable recovery
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(Source: EC, 2010:9)

114



Practice and Theory in Systems of Education, Vol@nNumber 1 2012

The Hungarian situation

After issuing the European Memorandum on Lifeloreatning in 2000, it
has been accepted and given a great considerati@adh government in
Hungary too. But most of the vocational schoolsehbeen facing massive
and continual difficulties because of the globaisisr of economy and
reduced sources (though some successful projeets een supported by
EU and national sources). Many of the schools l@ready been accredited
as institutions of adult education as well. That nzake us optimistic, but it
urges solving othe problem of educating and training adult educsitfor
vocational education.

Considering the European models of the current morental VET
policy, the new Hungarian type of institutions obcational education,
named the Regional Integrated Centres of VET (TIsZ&presents the
Dutch model of development of vocational educataaod training as a good
practice in Europe. Their advantage is that theyearssure the transparency
of the system of vocational education and trainifigese multifunctional
institutions were established by fusion of formdeTVschools some years
ago in Hungary, and they offer a diversity of VEDgrammes for adults as
well. Thereforethey urgently need VET teachers and trainers, wie® a
competent in adult education

The other preferred model of the current nation&8TVpolicy is the
German, practice-oriented dual system, which erdgrtbe tight relation
between the work places and the institutions of VHIe labour-centrality is
the basis of the new up-to-date Hungarian VET poliends such as the
VET aspects of the Hungarian Reform Program, oNé&e Széchenyi Plan.
The VET reforms are planned in accordance with rbreewing of the
national public education and higher educationesystand aim to compose
the basis of the “national teacher career modéény's The follow-up of the
professional development and career-orientatioraareng their priorities as
well (Czomba, 2011; Parragh, 2011; Juhaszné, 2011).

Challenges like global economical crisis, incregsiohances for
European mobility and unemployment (sometimes adsoong career
starters) make teachers and trainers work out safeival strategies in
creative ways in our present society. Some of theake corrections in their
careers or turn toward new roles of teachers aiders. One of those new
roles could behe role of adult educatofThe roles of the pedagogue and
adult educator have to be clearly distinguishedeacher education and
training, and the adult educator’s role must noamenly the imparter of
knowledge, but rather the innovative facilitatoledrning.

With analyzing curriculums of many Hungarian teackducation and
training institutes Laszlo Zrinszky prognosticatém 2003 that adult
education could be one of the most promising cdndéneacher education
(Zrinszky, 2003). One of the latest identificatiarfscharacteristics of adult
learning were summarised by Anna Sz. Molnér (2009)

Traditional curricula of VET teacher education dralning in Hungary
did not include knowledge about adult educatiort,dlabal and EU trends
for lifelong learning inspired the teacher trainingstitutes of some
universities to have accredited a new curriculuroluging adult and
continuing education both at bachelor and mastrgllas new subjects for
pre-service VET teachers and trainers recentlydeStis may register for the
subject only after finishing basic courses in pedsg
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Theoretical framework of innovation of VET teacher
education and training

Can theory help the practice-oriented vocationalcatdon and training
survive in the context of global (and local) crisesl changes? Do we need
(also) the Theory(of facilitating adult learning in VET) in the agef
searching foBest Practice®

Ekkehard Nuissl would answer, that the theoretiefiection of practice
has to be reinforced (Nuissl, 1999) on the one hand according to the
philosophy ofconstructivismtheories as constructs help to understand and
may orient the practice on the other hand. Thatnsied one has good
theories about facilitating innovative adult leaugni it may orient his or her
practice. Adult learning theory is considered cardtvist in nature. The
essence of constructivism as epistemology is thaisdrain does not mirror
the reality as it really exists, but the brain Gsilup (or in other words
constructs) its own reality or ideas about the didearning, innovation and
everything. That process is based on life expeéesocial constructivist
position postulates that reality is socially consted. The primary criterion
for constructing individual ideas is not the obigty or truth of an idea, but
its viability, namely its fitting into the person’s previous ade(constructs),
into the story of his/her life (Siebert, 2006). Tain of facilitating adult
learning in a constructivist way is vaden the repertory of ways of thinking
and acting Learning is not determined mainly by teaching, tather by
cognitional structures of the learner's mind. Thesteuctures are in
connection with biographical experiences and preeptions. Helping
adults learn is offering the opportunity for thesmtake connections (toward
compatibility) between different constructs on gwbject of learning, thus
offering the opportunity for them to build more wsttured, more complex
and better informed ,mind maps” than they had ketbe learning activity.
That is why those correspondent pre-service VETheis, who had more
experience in learning with adults, were more opsvards adult education,
than the younger full-time students (Feketéné Szak@07).

Putting theory into practice —efforts for the ina@wen of the
Hungarian VET teacher education and training

Considering the above discussed European contexguidelines of the EU,
the priorities of the current VET policy of Hungaand the up-to-date
theories of adult learning, new practical and tké&oal initiatives could be
elaborated for the Hungarian VET teacher educa#iod training. Two
possible ways of renewing of the vocational teat¢taning in Hungary will
be discussed in this chapter. One of them is areimgnted effort for
introduction adult education as a new subject itite VET teachers’
training, and the other one could be the introducof a new topic titled
“The theory and practice of innovation” into thermeulum of adult
education or as a separate subject into the VECh&draining.

Designing the curriculum of the subje&tiult and continuing education
has been started with charting pre-service VEThee prior knowledge,
views, attitudes and needs towards serving as @b edlicator in vocational
education and training and test courses were peefdrat Szent Istvan
University at the Institute of Career Planning amdacher Training.
Attitudes of full-time and part-time (correspondestudents in vocational
teacher training towards adult education and sgr@s an adult educator
were investigated by questionnaires, and feedbixhk the participants of
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the test courses was gained by interviewing thexa sg. 2, 3). As one can
see from the figures, students in vocational teadteining are highly
motivated to serve as adult educators and to salyt adult education.

Methodological details of the

investigation are cdissed

in other

publications (Feketéné Szakos, 2007), the presemty spays attention
especially to the innovative aspect of the initiati

Figure 2Would you say Yes, if you were asked to fill the gfaan adult educator

after getting you

r degrée

2%

98%

Corresponding students in education of
vocational trainers
(n=92)

(Source. Feketéné Szakos, 2007)

Figure 3Would you like to have study of adult education
integrated into your studi@s

connection
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Corresponding students in education of
vocational trainers
(n=92)

OEverything in |

with Ad. Ed.
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ENo
Full time students in teacher training
(n=57)
OPsychqglogy of
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E Other

Full time students in teacher training
(n=57)

(Source. Feketéné Szakos, 2007)

Results of the investigation have confirmed theessity of integration of

Adult and continuing education into

the curriculufor training of

agriculture teachers and of vocational trainersngifering the interviews
with participants of the pre-service VET progranydents welcome more

attention to lifelong learning and adult educatidihis is consistent with

trends in the European Union and other locatioss pagnosis of EU
predicts 5-7 changes or modifications of an ordinaareer. Students
reported, they could gain knowledge and a discoe&perience about their
own learning as adults. They experienced refledeaening, and admitted,
how learning (creative and innovative learning) carve as a cooping
strategy during periods of crises or in decisiorkimg, and consequently
how it can indirectly improve the quality of théfe.
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As introducing adult education at vocational sckaslan innovation, and
VET schools need to perform innovations to progiasat least to survive,
theory and practice of innovatioand international research findings about
innovation in adult educational context were stddes well (Feketéné
Szakos, 2010).

Innovationmeans an intentional, planned renewing proceds thé aim
of increasing competitiveness. Besides the marketustrial and
commercial innovation, innovation is defined by QE@&s a novel approach
of social service (OECD, 2002), which could be vatg for vocational
schools intending to offer courses for adults ab. wenovation-determinant
factors can be therequirements of the futurewhich are explored by
researches of the future and trends, tfieancial opportunities
characteristics ofthe institutionandthe work of adult educators and their
behaviour The necessity of innovation in the educationatiintion may be
present continuously, as an inner demand, becausestance, the head of
the institution is an innovative persoRroblemsmay call the process of
innovation into action in other cases.

Successfully implemented innovations of adult etlooainstitutions
were studied in a research project in Germany, iandas found, that
innovations of adult education institutions areasmirated around 4 focuses
significantly. Those are:

1. New structures
2. New target groups
3. New topics
4. New methods,
which can be identified daadicators of innovatior(Barz, 2006). Let us see
some possible applications of the above classificatfor vocational
education and training:
* New structures: Regional Integrated Centres of VET
» Focused target groups: pre-service VET teacheremployed,
lower-educated, aging people, minorities
* New topics: crisis-management, career-correcticompetence-
based ‘bridging programmes’ for lower educated peop
(Vedovatti, 2011)
* New methods: authentic learning (Burke, 2005), eoafive
learning (Rakaczkiné Toth, 2009; Bkey, 2010), moderation
techniques (Garaj, 2009).

Learning and innovation of the staff of a scho@ strongly interrelated.
If the leadership of a staff is fostering innovatio the organisation of the
school, it has to becomele@arning organisationLearning organisations are
labelled as adaptive, resilient or innovative oigations as well. Action
learning can be effectively used for problem sajvér workplace (O’Neil &
Marsick, 2007). If tasks to be solved in the réfa (in the world of work)
are in the front, action learning seems to be beiaéf

Formal and informal learning (the latter is appaé®il increasingly in
European context, /see Erdei, 2011/) at workplaaso(in vocational
educational context) could be facilitated by a pred, competent adult
educator.
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Recommendations

Based on meta-analysis of theoretical works andirizapresearch findings
on adult learning and education, VET teacher edutand training and
innovation in adult and continuing education, these some innovative
recommendation®r VET teacher education and training in Hungary:

* Innovation of vocational education and training de@&novation
of VET teacher education and training towards aéditcation in
new ways.

 Elaboration of theoretical framework of adult léagn for VET
practice is needed to better understanding of #tere and praxis
of adult learning.

» Systematic research of theory and praxis of innomategarding
adult vocational education and training and VETchea training
is recommended.

» The relatively new type of vocational education amdining
‘Regional Integrated Centres of VET' could become place of
innovation.

« The way of becoming an adaptive and resilient legrn
organisation seems beneficial both for VET schoatal for
individuals.

Being prepared for filling the part of an adult edtor and of a learning
facilitator and fostering innovation has an urgeglevancy in Hungarian
vocational education in our present, pluralistimas, full of changes,
unsolved problems, global economical crises andateadlenges.
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